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Abstract:  Teachers’ transfer is something common, but it should comply with all public service 

regulations for the aim of maintaining the teachers’ performance as well as students’ learning 

achievement. This study aimed to explore teachers’ perspectives on transfer of teachers from 

secondary to primary schools in Tanzania. The study employed a qualitative approach whereby 

semi-structured interview was applied as an instrument of data collection from ten transferred 

teachers. The results showed that the transfer led to disruption to some teachers like leaving 

homes and families. Also, some teachers were demoralized whereby their teaching morale and 

commitments declined. The study concludes that teachers’ satisfaction is one but an important 

factor for the development of teaching professionals. 
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1. Introduction  

Teachers are core in all teaching and learning processes of the learners because they play 

significant roles in their lives by helping them to learn how to use the knowledge and integrate it 

into their daily lives in order to become valuable members of the society (Taack, 1997). In that 

regards, it is of paramount significance to select, train and designate teachers with teaching skills 

and give them chances for self-improvement in their professional life. Bedir (2015) believes that a 

perfect school, curriculum, and learners would make sense only if teachers have strong knowledge 

of pedagogical skills and experiences. Correspondingly, Bedir (2015) noted that a teacher with 

weak pedagogical skills and experience might instruct tedious lessons to learners.  
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Tanzania has made relatively good progress in the provision of fee-free education to her 

citizens. For instance, the study by Godda (2018) revealed that the idea of abolishing enrolment 

fees and other compulsory contributions in the primary and lower secondary schools in Tanzania 

emanated from international education commitments and other international conventions to which 

the country is a signatory. At the national level, the provision of free education is a response to 

various education and development policies, such as the “Education and Training Policy 2014” 

and “The Tanzania Development Vision 2025”. Despite these co-memorable signs of progress, the 

country is still facing the challenge of the shortage of teachers in both primary and secondary 

schools. For example, a report by the Parliamentary Committee Service and Community 

Development (2018) indicated that there are about 97, 508 shortage of teachers in primary schools, 

and 15, 851 teachers in secondary schools. 

In the year 2017, Tanzania government, through the President’s Office, Regional and Local 

Government (PORLG), made a significant verification of public servants particularly teachers in 

both secondary and primary schools. In this verification, the government found that there are about 

7,463 excess teachers for Arts Subjects in public secondary schools and many of them were 

sharing topics in teaching (Daily News, 2018 & Mang’oha, 2018). The government professed this 

sharing of the topics for arts subjects' teachers as the misuse of human resources and government 

funds. In the same vein, the report by PORLG (2018) revealed a significant shortage of 85,000 

primary school teachers. To solve this problem, the government decided to transfer about 7,463 

teachers from the teaching of secondary schools to primary schools to quench the severe shortage 

of teachers in primary schools. 

This decision of transferring teachers raised enormous concerns from different educational 

stakeholders on the rationale for the exercise because it was believed that teachers’ deployment is 

unevenly distributed across the country, especially in rural and urban areas. A study conducted by 

(Mrutu, 2014) revealed that there was an unfair distribution of teachers in both urban and rural 

areas. It showed that in the urban teacher-learner ratio was equal to 1:27 which was better than the 

national ratio of 1:40, while in the rural areas, the teacher-learner ratio is above 1:50.  

In that regard, fictional questions have been raised by educational stakeholders and advised 

the government to rethink this decision for the best of our education. Some questions are like: Why 
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shouldn’t such teachers be distributed into other secondary schools which had deficit, especially 

those located in rural areas? Why shouldn’t the government hire new teachers qualified for 

primary schools to cover the severe shortage? Why was the government still allowing colleges and 

universities to enroll students in teaching professionals in arts subjects if the number was full? 

Therefore, this study aims at exploring teachers’ perspectives on transfer of teachers from 

secondary to primary schools in Tanzania. The study was guided to answer two basic research 

questions as follows: 

1. What were the individuals’ perspectives on transfer of teachers from secondary to primary 

schools? 

2. What was the effect of the teachers’ transfer in their profession? 

2. Literature review 

2.1 Teacher Transfer in a Global Perspective 

According to Wijayatunga (2018), many countries have no clear public sector policies on 

teacher transfers. Mostly transfers tend to be ad-hoc and based on personal interests, political 

interferences, and other indirect factors with no regard for improving the quality of education. 

Also, the study shows that Sri-Lanka has a clear policy for teachers’ transfer, whereby teachers are 

transferred after 10years of continuous service in a given school. Lacking these clear policies, most 

of the countries have now brought a common phenomenon of teachers’ shortage. Donitsa-Schmidt 

& Zuzovsky (2014) indicated that this phenomenon is also common in western countries like UK, 

Australia and the US.  

Several international reports from the government of different countries and those of 

private agencies have shown this problem of teacher shortage clearly. For example, the US report 

on the National Center of Educational Statistics indicates difficulties in staffing teaching positions. 

These difficulties do not stem only from increased enrollment and retirement of teachers, but also 

from a high turnover of teachers who move from one school to another or leave the occupation 

altogether (Donitsa-Schmidt & Zuzovsky, 2014). This puts clear that change in education will not 

take place without the support and the commitment of teachers (Namamba & Rao, 2017). 
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2.2 Teacher Transfer in Tanzanian Context 

Tanzania, like other countries, has been investing a lot in the education sector particularly 

in primary and secondary education. The government had taken many initiatives to ensure that 

every child has access to basic education free of charge (Godda, 2018). For instance, in 2014, the 

government launched  a 2014 Education and Training Policy that provides ten years of free and 

compulsory primary and lower secondary education to all citizens (Godda, 2018). This has brought 

the increased number of students who are enrolled in both primary and secondary schools and led 

to a high need for trained teachers to solve the problem. In the year 2018, the government decided 

to transfer secondary school teachers, especially those who were teaching arts subjects and who 

were having insufficient teaching workload to teach primary schools. 

Teachers’ transfer from one work station to another or from a certain level of education to 

another seems to be a common aspiration in Tanzania. Sometimes transfer seems to be a demotion 

in Tanzania because of the model of preparing teachers at training colleges and universities which 

does not comprehend educational theories, philosophy, teaching methodologies and educational 

ethics at another level. Teachers with diplomas and degrees are qualified to teach at secondary 

schools. So, transferring them to the primary level is not going to be very competitive because 

each level of teachers’ training has its specific guidelines and training. 

2.3 Forms of Teacher Transfers in Tanzania 

Yoder (1958) classified employee transfers as follows: Production transfers, Replacement 

transfers, Rotation transfers, Personnel or Remedial transfers, and Shift transfers. This is pretty 

common where there is more than one shift and when there is regularized rotation (Cited in 

Hussein, 2016). According to Noor, et al (2012), there are two types of employee transfer in 

organizations like schools which are voluntary and involuntary transfers. 

2.3.1 Voluntary Teacher Transfer  

This is a form of transfer initiated by the employee. Due to a variety of reasons including 

but not limited, an employee may decide to be transferred to another work station. The reasons are 

like the desire to work closer to home which sometimes is due to hardship life, professional 

conflicts with administrators or avoiding an involuntary transfer to another school. Unionized 
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employees at secondary schools are permitted by law to negotiate through their unions, wages, 

hours and other terms and conditions of their employment. As a result, nearly every collective 

bargaining agreement between employee ( such as a teacher) union and a public school covers 

voluntary transfers (Hussein, 2016). 

2.3.2 Involuntary Teacher Transfer  

This is a type of teachers’ transfer initiated by either government officials from Ministry of 

Education or Ministry of President’s Office, Regional and Local Government (PORLG) or 

Regional Education Officer (R.E.O) or District Education Officer (D.E.O) or District Executive 

Director (D.E.D). This kind of transfer is also called “administrative transfer” and maybe to move 

an employee who is not a good and fit for a school or who is performing unsatisfactorily (Hussein, 

2016). Other involuntary transfers may be initiated by the district to solve more significant 

problems such as teacher surpluses due to changes in student enrolment, academic programs or 

fiscal aspects (Noor, et al., 2012). 

2.4 Effect of Teacher Transfer in Tanzania 

In Tanzania, teachers are one of the most significant elements of the education system 

because they are compulsory figures for any learning program and their presence assures the 

accomplishment of the curriculum (Noor, et al. 2012). So, teachers’ attrition in Tanzania and other 

Sub-Saharan African (SSA) countries is well documented (Boniface, 2016). Studies from different 

countries indicate that involuntary teachers’ transfers can cause stress to teachers and leading to 

possible poor teaching performance (Wijayatunga, 2018). It also, affects both the teaching and 

learning process, the administrative process of schools and efficiency and competency of the 

teacher, and it affects students’ performance (Hussein, 2016). Sometimes teachers’ transfer helps 

to increase teachers’ efficacy (Wijayatunga, 2018). For instance, in Tanzania, taking 2010, 2011 

and 2013 as exemplary years, the number of teachers just leaving the profession by terminating 

teaching contracts had kept increasing and they were using prolonged sickness and truancy which 

were labelled as termination (Boniface, 2016). This reveals that most teachers leave the profession 

by hidden attrition (in a silence mode) in-terms of absenteeism.  

The study by Noor et al. (2012) indicated that teachers’ transfer is an agile alteration in 

assignments within the district, province and from one school to another. This is different from the 
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system of changing a position within a school which is considered as repositioning rather than a 

transfer. For that case, researchers and school administrators would agree that nothing affects 

students' achievement more than the quality of their teachers. According to Ariko and Othuon 

(2012), the question of teacher transfer requests always raises questions about the professional 

satisfaction of teachers and has potential implications for school overall performance. The high 

rate of teachers transfer and low students’ academic performance are two critical issues that 

threaten education (Noor et al., 2012) of Tanzanian’s children as our most excellent resource. 

The exercise of transferring teachers in Tanzania also brought about shortage of teachers in 

some schools. This is mostly evident at school level rather than national level, where the ratio of 

supply and demand remains stable over the years (Donitsa-Schmidt & Zuzovsky, 2014) and 

resulted to poor quality of teaching force. This is the result of not understanding the relationship 

between teachers and school academic improvement deeply. In other words, schools’ academic 

improvements depend on what teachers think and do (Namamba & Rao, 2017). As the study by 

Wijayatunga (2018) indicated that, despite the good intentions of transferring teachers to new 

working stations, there had been complaints that these transfers significantly affect the 

management and academic performance of both transferring and receiving schools. This is because 

some teachers are extensively involved in carrying out the strategic plans in school are transferred 

before completing them and others are transferred to schools where their area of expertise is not 

required.  

Bennell and Mukyanuzi (2005) stated that in Tanzania, 10% of employed teachers in both 

rural and urban schools were transferred. However, the information was not requested on the 

breakdown of voluntary and involuntary transfers. The incidence of voluntary transfers particularly 

between districts was reported to have fallen dramatically since local councils have become the 

employers of teachers. This is because apart from the teachers who have a valid a medical reasons 

or need to be with their spouses and teacher who wants to move to another location has to find a 

teacher from that location who is willing to replace him/her and the replacing teachers must have 

work in that school for more than five years.  

Also, they state that relatively large numbers of teachers (40% for Muleba, 34% for 

Temeke) say that they would like to transfer to another school, especially among the male teachers 

in Muleba. However, it is hard to have made formal requests for transfer which is probably 
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because of the difficulty of doing this. The cost to transfers and the long delays in the payment of 

transfer allowances are also significant deterrents. For stance, Teachers from Muleba wanted to 

leave the job mainly because they want to be near to their homes in order to look after aged 

parents, work on their farms and they wanted to transfer to schools that are well managed or are 

more accessible. Generally, these limited transfers’ opportunities lead to a seriously increase in the 

levels of frustration and seriously demotivated teachers (Cited in Hussein, 2016). 

3. Materials and methods  

The study employed qualitative research approach that provides in-depth information from 

participants. Furthermore, instruments for data collection were interviews whereby semi-structured 

interviews applied to get data from transferred teachers. The semi-structured interviews were 

selected to be applied because they give wide chance to the researcher to raise new questions 

accordingly based on the respondents’ answers. However, the researcher had prepared interview 

questions. A purposive sampling technique was used by the researcher when selecting respondents 

for the study among teachers and from there a proportional stratified sampling was applied 

specifically to the transferred teachers who represented various groups of transferred teachers since 

transferred teachers’ populations were heterogeneous.   

Data of the study were collected in Kigoma region in Kigoma municipal in Tanzania and 

the number of participants who were involved in this study during interviews was ten (10) teachers 

who were involved in the transfer. The teachers were selected from ten (10) different schools in 

Kigoma municipality. Of these ten (10) participants, males were six (6) and females were four (4). 

Their age ranged between 29 and 45 years, with working experience from 5 to 19 years. Seven (7) 

of them were degree holders and three (3) diploma holders. All data were collected for ten (10) 

days consecutively since the researcher had one hour to interview one respondent  a day.  

Since this was a qualitative study, all data were analyzed using the content analysis model. 

The process involved actions based on categorization, coding, verbatim, description and synthesis. 

The content analysis was carried out under the guidance of data summary sheets, whereby all the 

obtained data were summarized into main points according to themes of the research questions. 

This action allowed the researcher to extract and incorporate all critical information about 

teachers’ transfer in Tanzania into this paper. 
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4. Findings 

The results are hereby presented in response to each of the above questions of the study. 

Research Question 1: What were the individuals’ perspectives on teachers’ transfer from  

                                   secondary to primary schools? 

Respondents had different perspectives towards teachers’ transfer. A good number of 

secondary schools’ teachers were transferred to primary schools. Only schools with excess 

teachers for reallocation were involved. Teachers with master degrees, bachelor degrees and 

diploma holders who were teaching arts subjects were transferred. The study noted that, shortage 

of teachers to some of the primary schools and a large number of Arts teachers who were sharing 

topics to some secondary school as the main reason for teachers’ transfer. Respondents added that 

because of the introduction of fee-free education policy in 2014 for primary schools and junior 

secondary schools in Tanzania which started to be implemented in 2015, many primary schools 

had a shortage number of teachers. These schools were facing the problem of teacher-students ratio 

which brought about many teachers failing to meet the government’s educational goals. 

Likewise, another reason was to reduce a big number of teachers who were teaching arts 

subjects to some of the secondary schools. Most of these teachers were sharing a single lesson and 

others some topics for teaching while many primary schools had a shortage of teachers in all 

subjects including arts subjects. The action of transferring these arts teachers was taken as a way of 

keeping their employments safe rather than terminating them. As one respondent proved this:   

Most of transferred teachers were teaching arts subjects. I never had any 

teacher who teaches science subjects being transferred to primary school. 

Rather than leaving these secondary school teachers to work under the minimum required 

number of periods per day, week, month and year while primary schools had a severe shortage of 

teachers, transfer used as a way of solving this crisis. 

Furthermore, most of transferred teachers were very happy on workload and subjects for 

teaching as many primary schools a teacher teaches only one stream a day different to secondary 

schools whereby one class can have two up to four streams and a teacher teaches all streams in a 
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day. Also, primary schools teacher use 30-40 minutes for a period within class different to 

secondary schools teachers use 40 minutes for a single period and 80 minutes for a double period. 

As it was quoted from a respondent: 

Somehow I am very happy because recently I am teaching one stream and 

spending 40 minutes within a class in a day compared to secondary teaching 

where I had more than two streams and spending 40 minutes for a single 

period and 80 for double periods in a day. 

 Also, respondents recommended that the government should have done effective research 

on the needs of teachers in both town and rural primary and secondary schools to make exercise 

better and more effective. As the establishment of fee-free education policy in 2014 which 

officially started to be implemented in 2015 for primary and junior secondary schools, there have 

been a tremendous increase number of students in both towns and villages primary and secondary 

schools which brought high demand for teachers. For example, in rural areas, there is still a need 

for these teachers at the existing secondary schools to eliminate the problem. This would also 

reduce the government expenditure to solve the crisis of teachers in the country. 

 It was also reported that limited teachers’ ability to teach secondary schools’ students 

was among the factors for teachers’ transfers to the primary. The aim was keeping teachers at a 

lower level where it will be easy for them to have better teaching as it is known that primary 

schools’ students are not matured enough as secondary schools’ students. 

 Besides, respondents suggested that all education stakeholders were supposed to be 

involved in making this exercise much clearer and successful than the way it was done which 

witnessed some transferred teachers given transfer letters without any consultation and preparation. 

As respondent described: 

If all educational stakeholders were involved in the transfer exercise, I think 

the exercise would become better than. We have seen a lot of unethical things 

happening during the transfer. Some heads of schools were appointing 

teachers for transfer whom they think were strangers to their management 
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system and living their friends. Because of this problem, some of excellent 

teachers were transferred. 

 According to the respondent, if the key stakeholders were involved, it would be a polite 

way by the system, instead of the way initially considered to be hostile. 

Research Question 2: What was the effect of the teachers’ transfer in their profession? 

 Respondents reported that teaching morale of some transferred teachers declined due to the 

unwillingness of the exercise and become angrier towards the teaching profession. They spent 

more time on thinking about teaching career and their future life. Also, the exercise demoralized 

some transferred teachers since they were not from colleges and universities specifically to become 

primary school teachers. Likewise, there were no payments given to these transferred teachers like 

disturbance allowances. This deteriorated their life styles and created a lot of disturbance to family 

members. They spent more money on transport from home to new working stations and other 

money was spent on meals every day during working hours. It was challenging to transfer family 

members due to high transport costs and renting a house with enough rooms for family members. 

Others rent new houses for their families nearby new working station and leaving their own houses.  

 Additionally, some respondents reported that the transfer constrained their life because it 

appeared as a surprise and they had nothing to do about this transfer. Some of them received harsh 

statements and conditions from a few leaders who implemented this transfer wrongly which 

demoralized transferred naturally and distorting teaching commitment. To be chased out of the 

teaching profession or suggestion of leaving the teaching profession was among statements and 

conditions that are given to transferred teachers who refuse to report to new working stations. As 

quoted by one respondent: 

For sure, I have nothing to do because some few leaders were very harsh to us 

when expressing our feelings about the transfer. It was too terrible to express 

our feelings. This was the wrong way of treating employee and it was not 

among government directives. 

 Indeed, respondents expressed that they felt too much pain which had never been felt in 

their life of teaching. Some decided to resign from the teaching profession and do their own 
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business while others decided to teach private schools because of harassment and wrong 

statements given to them. They lost retirement packages and other benefits since the government 

never dismissed them officially. Those who decided to remain in the teaching profession was 

either because they loved the job or they had nothing to do or they thought to get into another job 

was difficult. 

 Likewise, it was reported that there were violations of labor-related law, which have 

resulted in some transferred teachers failing to fulfill the teaching roles effectively as they were not 

been paid their transfer eligibility. They have been out of work stations for a period, thus losing 

some teaching sessions for follow-up their rights including disturbance allowances and other 

payments related to transfer. One respondent justified: 

I have been making a follow-up of my disturbance allowances for so long time 

something caused me to lose many teaching sessions, although I could not get 

any payment. 

 Also, it was quoted that transfer of teachers brought about  the unhealthy environment to 

some teachers, which affected working performance and profession accordingly, as most were 

lacking methodological approaches from colleges and universities for teaching primary students 

because they were prepared for teaching secondary students. Workshops and seminars were not 

conducted in the Kigoma region for imparting skills and knowledge to transferred teachers on how 

to teach primary students. As the one respondent justifies that: 

My performance and profession were affected because I was trained to become 

a secondary school teacher and not a primary teacher from the university. I 

had no skills and knowledge about teaching primary students. Moreover, no 

seminar or workshop was done on how we are going to teach primary students. 

 The promising story was that some teachers were lucky to be accepted to the new 

working stations despite challenges faced during transfer. Other teachers were facing hostility in 

the newly appointed working stations from indigenous teachers. The indigenous teachers were 

segregating the new ones thinking that the transferred teachers would despise them because they 

were relatively lowly qualified. Also, some heads of schools were too cowardly and harsh to the 
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new teachers believing that these teachers are strangers who despise them. They did so defending 

their duty positions. Such condition made transferred teachers work without free heart, something 

which affected them psychologically, physically and emotionally and consequently resulted into 

ineffective teaching performance. 

5. Discussion   

5.1 Perspectives on Transfer of Teachers from Secondary to Primary Schools 

Respondents of the study had different views regarding transfer of teachers from secondary to 

primary schools. Their views were divided into various components. Among the key factors that 

have led to this transfer are the following subsections. 

5.1.1 Relocation of Arts Subjects Teachers 

The findings reveal that many secondary schools in Tanzania had an excess of teachers 

who teach arts subjects and were sharing subjects and topics for teaching. They had insufficient 

teaching workload per day, week, month, and year. The number of primary schools was bigger 

than in secondary schools in Tanzania and the demand for teachers is big. This problem is across 

the world as the study by Donitsa-Schmidt & Zuzovsky (2014) indicates that there is a higher 

demand for teachers in Israel on the elementary level than the secondary level, apart from the fact 

that there are more elementary schools than secondary schools. So, the Tanzanian government 

decided to solve this problem by relocating teachers who teach arts subjects to primary schools. 

The target was bringing balance among teachers by having a sufficient workload. This was 

because teachers were always assigned a particular number of lessons per week which determined 

by the employer although it is delegated to the school heads on the ground (Mulei et al., 2016). 

Teachers of various qualifications such as master degrees, bachelor degrees and diploma were 

transferred only if they were teaching arts subjects. One respondent proved: 

Most of the transferred teachers were teaching arts subjects. I never had any 

teacher who teaches science subjects being transferred to primary school. 

From the respondent above, it was evident that creation of equality to all teachers by 

having similar and sufficient workloads was the principal aim of teachers’ transfer, but 
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Wijayatunga (2018) believes that many teachers prefer working in one place rather than being 

transferred to another. However, some teachers voluntarily requesting transfer on their own for 

various reasons. 

5.1.2 Solving Primary Schools’ Teachers Shortage 

 According to Noor et al. (2012), teachers’ transfer is a useful device that can remove the 

shortage of the teacher despite real shortage and can help the system effectively but nowadays, this 

useful device is being abused only for personal gains. Always there are major two main reasons for 

a shortage of teachers as discussed by Donitsa-Schmidt & Zuzovsky (2014) as follows: The 

increase in the number of students in schools due to natural demographic growth and temporary 

leaves of teachers due to pregnancy, giving birth, illness, sabbaticals and unpaid leave. In the year 

2014, Tanzania government introduced fee-free education policy which effectively started to be 

implemented in 2015 for both primary and junior secondary schools which resulted in high 

enrolments of students especially at the primary level. The enrolment led to shortage of teachers 

that can accommodate a considerable number of students to primary schools since available 

teachers were not able to manage students’ numbers. As we know that always free education has 

been accompanied by numerous challenges like heavy teaching loads, students’ movement in and 

out of schools, shortage of teachers and inadequate instructional materials that impede quality 

education (Godda, 2018). 

To solve the crisis of teachers’ shortage, the Tanzania government decided to make 

transfers for secondary schools’ teachers to go and teach primary schools. It was an exercise with 

many teachers to be moved at once something which is harmful to education. According to Noor et 

al. (2012), frequently teachers’ change during the session is harmful to academia and the situation 

becomes more acute when a teacher is transferred during the academic session and the replacement 

takes a long time to be filled in the future. As Ariko & Othuon (2012) designate that more teachers 

should be employed through a decentralized system to reduce the student-teacher ratio. This is 

among the ways of solving the problem of shortage of teachers for any level of education. For 

example, George (2010) affirms that in Kenya education for all goals targeted which was aimed to 

be achieved by 2015, was at stake since 1.9 million additional teachers were required with another 

one million required to replace annual teacher attrition. With all these outcomes, teachers’ transfer 
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in Tanzania somehow solved the problem of teachers’ shortage for some primary schools. Also, 

the Tanzania government employed the transfer system as a means of keeping safe employments 

of these teachers rather than terminating their contracts; It would demand payment of a lot of 

retirement packages and other benefits. 

5.1.3 Solving Teachers' Teaching Abilities 

According to Darling-Hammond and Ducommun (2007), “with increased recognition that 

expert teachers are perhaps the most fundamental resource for improving student learning, there is 

growing interest in figuring out how to recruit and retain strong teachers, especially in high-need 

schools” (p.2).Tanzanian government decided to transfer teachers who were in secondary schools 

to teach primary schools to increase their effectiveness in teaching because they did not have 

enough teaching work to make them stronger in their daily, weekly, monthly and yearly. Always 

they were teaching the same thing and topics which resulted to poor preparation. As mostly were 

lacking scheme of works, lesson plans, lesson notes and other classrooms for better teaching. This 

was counted as leading to the inabilities of these teachers as transferring them and to have 

sufficient workload would create their effective teaching abilities.   

Also, the data revealed that, regarding whether voluntarily or involuntarily teachers’ 

transfer exercise brings joy and pain for teachers working across countries (Gicobi, 2019). 

Regarding this reason, some of the transferred teachers were happy about their effective teaching 

whereby some primary schools classes have one stream for teaching in a day and a period 

consumes 30-40 minutes different to secondary schools whereby one class can have two to four 

streams and a single period consumes 40 minutes while double 80 minutes. As respondent said that: 

Somehow I am very happy because recently I am teaching one stream and 

spending 40 minutes within a class in a day compared to secondary teaching 

where I had more than two streams and spending 40 minutes for a single 

period and 80 for double periods in a day. 

 Despite having a few teaching classes in primary schools, the number of learners was still 

huge as one class may have more than 60 students taught at once than in a secondary school where 

students are not over fifty. 
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5.2 The Effect of the Teachers’ Transfer in their Profession  

Respondents of the study have noted how this transfer has had positive and negative effects 

on their teaching profession. The main effects that respondents mentioned were the following: 

5.2.1 Declining of Teaching Morale and Commitments  

According to Agyei & Voogt (2014) teaching commitment is an essential ingredient to the 

successful implementation of educational innovation. Teachers who have strong commitments to 

their pupils’ learning and their professional learning will evidently integrate innovations within 

their teaching. Mostly teachers’ transfer requests interfere with the stability and continuity of 

teaching thereby causing low learner performance (Ariko & Othuon, 2012). As the data indicated, 

some transferred teachers had low morale and commitments about teaching because the transfer 

comes involuntarily that built unwillingness and disagreements among teachers. They become 

angry towards the teaching profession and work under minimum commitments for a period of time 

something that affects students’ performance. Much of the time was spent thinking about their 

future life and the results of the teaching careers. Likewise, some teachers always use teaching as a 

stepping stone while others find it unattractive hence quit (Hedges, 2002). So, this transfer 

demoralized teachers, something affected their effective teaching and leading to students’ poor 

performance. Also, it showed that morale and commitments declined because they were prepared 

to become secondary school teachers from diploma colleges and universities. In that regard, 

becoming primary schools’ teachers is something that affects their capabilities in teaching.  

 Furthermore, morale and commitments declined because of issues of hostilities faced by 

transferred teachers at the new working station from indigenous teachers. This is what Gicobi 

(2019) argued that always teachers’ transfer caught some teachers by surprise something led them 

afraid about potential culture sock after reporting as new teachers in the new working stations and 

this happen as a result of not being aware before of the school where it is available. To some 

schools, few indigenous teachers were separating themselves to new teachers. They are perception 

that new teachers despise natives as poor educators. Because of that, some of the transferred 

teachers decided to leave the teaching profession while others remained, although teaching morale 

and commitments were not effective. Indeed teachers leave at much higher rates if they lack 

critical elements of preparation, acceptance and excellent cooperation from others (Darling-
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Hammond & Ducommun, 2007). Moreover, those who remain in teaching cannot perform better 

only if other factors such as personal barriers which affect their performance are successfully 

tackled and this is not only contributing to effective service delivery but also efficiency in the 

education system (Wijayatunga, 2018).   

 Noor et al. (2012) accord that always but not necessary new teachers should have the 

same philosophy as the previous one because of environment change. Due to that fact, data shows 

that few head-teachers were too cowardly and others too harsh to new teachers believing that they 

are strangers who despise them and their positions. They applied harshness to defend their status 

quo rather than supporting new teachers something made teachers have ineffective teaching and 

others to leave the job. To this problem, Ariko and Othuon (2012) advised that heads of schools 

and the school management should adopt induction programs to support new teachers and provide 

retention bonuses for teachers to make them want to stay longer. Psychologically, physically and 

emotionally, most of these teachers were affected much and working under standards because of 

problems were facing. Contrary, it is believed that transferred teachers quite often may perform 

better than indigenous teachers for an elongated period of time only if changes to working 

environments necessarily come from school management by making cooperation among teachers 

(Wijayatunga, 2018). Despite the challenges they faced during transfer, some teachers were lucky 

to be well welcomed at the new working stations but others were facing hostile treatment from 

indigenous teachers (Gicobi, 2019). 

5.2.2 Deterioration of Teachers’ life and life-styles 

The findings of this study insist that, if the teacher plays a central role in educational 

change and school improvement, then it is important to consider the working conditions as the 

main determinant of the change process (Vandenberghe, 1984). Furthermore, according to Mulei et 

al. (2016),a poor living condition creates a poor working environment that lowers the morale of the 

teachers and eventually they find a way out of the profession. So, it is expected that effective 

educational change in practice cannot occur without improvements in the teacher's work-life 

(Namamba & Rao, 2017). As the study noticed that transferred teachers’ life style was deteriorated 

because of being paid nothing as disturbance allowances and other privileges for transfer 

preparation and settlement at new working stations while it was the involuntary transfer. Thus, 
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adequate preparation and adjustment time is a critical facilitating condition in involuntary transfer 

situations because it can help the transferee for her/his readiness to transfer psychologically from 

one work station to another (Wijayatunga, 2018). 

Besides, problems related to housing, social services, conflicts in schools, inability to 

influence changes in schools, teaching and learning situations, and limited opportunities as the 

chief reasons for quitting the teaching profession or doing voluntary transfer (Boniface, 2016). 

Few of them spent more money for transportation of their families and house renting to a new 

working station while most of the failure to transfer their families because of lacking money for 

house renting. As Gicobi (2019) insists, it is expensive to transferred teachers to relocate their 

families to a new place. Because of the situation, they become stressed as they have experienced 

disturbance during transfer something destroyed system of their life. 

5.2.3 Working with Pain and Resignation from Teaching Profession 

 Data revealed that most of the transferred teachers felt much pain which they had never 

felt before in their teaching life. Among challenges that increased much pain to transferred 

teachers was leaving their families and go to live to the place they have never been there (Gicobi, 

2019). Some decided to resign teaching public primary schools and do private business and others 

joined teaching private secondary schools. As Mulei et al. (2016) accord, all over the world, 

teachers quit service due to various reasons and teacher turn over changes year to year and attrition 

is a component of teacher turn-over. Also, Donitsa-Schmidt and Zuzovsky (2014) add that 

significant turnover causes not only staffing problems but consequently also threatens the quality 

of teachers and the pupils' performances. Because of stress, they decide to lose all retirement 

packages and other benefits since the government never dismissed them officially. According to 

Namamba and Rao (2017), teachers’ stress and alienation from the profession appear to be at an 

all-time high by the fact that much teacher wants to leave the profession which is a clear indication 

for the alienation phenomenon. Similarly, some decided to remain in the teaching of public 

primary schools especially those with patience and tolerance although they felt much pain.  They 

decided to remain because of three reasons which are: loving teaching profession, believing that it 

is too challenging to get another job and believing that government employment has enough 
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security than private.  Anangisye (2010) believes that the teaching profession is inherently ethical 

in character. 

 Indeed, in some places, few leaders implemented this transfer exercise different from 

government directives wrongly; some teachers decided to leave the job. Usually, if there is poorly 

designed alternatives, teachers cannot stay in teaching (Darling-Hammond & Ducommun, 2007). 

As the aim was to transfer secondary school teachers who teach arts subjects and who have low 

teaching workloads to teach primary schools where there was a high demand for teachers. 

Nevertheless, it was noted that few leaders used harassment and harsh statement to transferred 

teachers who went to ask for their transfer rights, something demoralized them and become angry 

towards teaching profession. To be chased out of teaching profession or leaving teaching 

profession was among of harassment and statements which were given these transferred teachers if 

will late to report on time at new working stations. 

For sure I have nothing to do because some few leaders were very harsh to us 

when expressing our feelings about transfer. It was too terrible to express our 

feelings. This was wrong way of treating employee and it was not among 

government directives. 

 So, this shows that there was poor compromise between transferred teachers and some of 

educational officers who were given mandate to implement transfer exercise which led to attrition 

of some teachers from teaching profession. As Shen (1997) and Quartz, et al (2008) point out that 

inadequate teacher involvement in decision making, poor social support of the teachers, lack of 

respect, victimization and harassment and lack of respect from the education officers are some of 

the reasons why teachers’ attrition occurs by giving up teaching profession in favor of non-

teaching jobs. 

5.2.4 Working under Performances due to the Violations of Labor-related Law 

 According to  Noor et al. (2012), teachers’ transfer sometimes affects over all schools’ 

performance because the schools face dropout issues and suffer from poor results which decrease 

quality of education.  It was noted that working performance of some transferred teachers was low 

as their teaching profession becomes affected much. This was a result of lacking relevant 
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pedagogical approaches for teaching primary students for most of teachers because from diploma 

colleges and universities they were trained to become secondary school teachers and college tutors. 

So, before being transferred they were supposed to be trained through seminars, workshops and 

short courses. The orientation would strengthen teachers’ commitment, which would have positive 

influence in collaboration with other factors as pointed out by Vandenberghe (1984) that teachers 

who engage in a change process have to go through a learning process whereby they have to learn 

new skills, accept new principles and try out new materials by mastering new insights. 

 Obviously, the importance of these seminars, workshops and short courses to these 

teachers was to improve and update their knowledge on how to teach learners at primary schools 

level because they had never experienced that before. Workshops and seminars are common routes 

to professional development in different countries as they are often used for introducing new 

knowledge and practices (Namamba & Rao, 2017). Also, Darling-Hammond and  Ducommun 

(2007) emphasize that teachers without student teaching experience or preparation in curriculum, 

teaching methods, learning, and child development leave at twice the rate as teachers who have 

had this kind of training. However, in most cases the knowledge gained is hardly implemented in 

workplace setting since the knowledge is provided out of context (Namamba & Rao, 2017). Only 

teachers who upgraded their knowledge and being shifted to secondary schools but before they 

were teaching primary schools was easily for them to teach primary schools’ students. One of the 

respondents justified: 

My performance and profession were affected because I was trained to become 

secondary school teacher and not primary teacher from university. I had no 

skills and knowledge about teaching primary students. And no seminar or 

workshop was done on how we are going to teach primary students. 

 In another side, the study revealed that because of violations of labor-related laws, most 

of the teachers failed to perform well their teaching role. They did ineffective teaching because of 

their unpaid transfer eligibilities. Most of them were reporting to District Education Officer asking 

their transfer eligibilities, thus leading to lose some teaching sessions. Another respondent 

justified: 



 

North American Academic Research , Volume 3, Issue 11; November, 2020; 3(11) 269-275       ©TWASP, USA 288 
 

I have been making follow-up of my disturbance allowances for so long time 

something caused me to lose many teaching sessions although I could not get 

any payment. 

 Indeed, missing these rights has brought different cases in the teaching profession. As  

proved by Donitsa-Schmidt and Zuzovsky (2014) when generalized that problems like cute 

discipline in a given school, lack of supports from school principals and other educational officers, 

problems in class management skills, lack of autonomy, absence of professional development 

activities to teachers and scare benefits given in a certain school are among factors for teachers’ 

burnout. 

6. Conclusion 

The study concludes that some teachers were dissatisfied with the exercise because of not to be 

heard about their views. They counted as contempt of their profession for the action of not being 

paid their transfer eligibilities since this was not voluntary transfer rather it was involuntary 

transfer.  

 Also, some of them have had little effective teaching because of lacking appropriate 

pedagogical approaches necessary for teaching at primary school level. Absence of seminars, 

workshops and short courses for imparting knowledge and skills were given to these teachers 

based on primary teaching. It should be noted with concern that teachers from diploma colleges 

and universities were prepared to become college tutors and secondary school teachers. 

 Finally, transparency was highly required from all educational stakeholders when comes 

issues related to teachers’ transfer and others. By doing so, the teachers would be free and more 

effective in all matters of teaching processes and other educational responsibilities. 
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